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Abstract 


Technology and education, work together interactively and engagingly to support English 
Language Learners (ELL) and educators in integrating grammar into listening strategies. Some of 
the challenges English Language teachers encounter are insufficient resources and being able to 
compile resources that are aligned to the standards. It requires knowledge, time, passion, and 
dedication to create reliable materials for students. Searching for and adapting materials for the 
classroom can be time-consuming. To make this process easier for teachers, I decided to create a 
series of Podcasts episodes that can be used to teach grammar to ELLs. The Podcast episodes 
serve as a way to enrich the audiences' communication skills while equipping them with the 


proper resources to enjoy learning grammar in a second language. 
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Chapter 1: Introduction 


As a teacher, I have had the opportunity to work with different groups of students at 
different grade levels, and I have observed the struggles students go through when learning 
English grammar. Over the past five decades, education has changed significantly and the 
way we were taught differs from the way we currently deliver our teaching. In retrospect, 
my experience learning grammar in school was through deduction or rote memorization. 
Understanding grammatical rules were difficult for me; most teachers taught specific rules 
and then I was asked to follow them and complete the drill exercises. I could do it right to 
get the points for my test, but I was not able to use these rules in real-life speaking and 
writing situations. 

In my career, I have encountered challenges and experienced students with learning 
styles that have caused barriers, including learning delays and a failure to successfully use 
the target language. These difficulties affected grammar instruction. Rossiter (2021) 
mentioned that grammar plays an important role in how effectively a teacher delivers the 
lesson as it is the foundation of people’s ability to communicate, read, write, and learn. 
Therefore, a good understanding of English grammar is critical for ESL's acquisition of 
English as a second language. 

When I first started teaching, I learned about the deductive and inductive approaches 


to teaching grammar. The deductive approach promotes rote memorization while the 


inductive approach involves students seeking learning for themselves before practicing the 
language Hammerly, (1975). 

In my home country, I was a homeroom teacher and was in charge of teaching 
English Language Arts to elementary students. When I was teaching grammar at that time, I 
did not use any specific method. Then in 2019, I accepted a self-contained teaching position 
at a Dual Language school in Winchester City, Virginia where I learned about 
Communicative Competence and Conventions and these concepts changed my teaching 
approach. Communicative Competence is being able to understand and apply knowledge in 
real-life scenarios and Conventions including the correct use of English grammar, spelling, 
and sentence structure (Bagaric, 2007) 

Once I had learned about these concepts, I also had to learn new teaching strategies 
and adapting to a new teaching methodology can be challenging for any teacher. Some of 
the major challenges English Language teachers encounter is insufficient resources, being 
able to compile resources that are aligned with the standards is not an easy task. It requires 
knowledge, time, passion, and dedication to create reliable materials for students. I spent a 
lot of time searching for and adapting materials for my classroom. 

To make this process easier for teachers, I have created a series of podcasts that can 
be used to teach grammar to English Language Learners. As our world becomes busier and 
more digital, I believe that this project is important because it provides needed instruction 
and also allows the listener to multitask. 

Teaching grammar in the classroom is already difficult and demanding but teaching 


grammar remotely has increased its complexity. 


As a teacher, I aim to make learning meaningful and reliable for students. I want 
them to feel challenged and able to apply what they have learned daily. Yet, teaching 
students’ grammatical rules without seeing clear progress proved to be difficult for me. 
During a planning meeting, teachers discussed the challenges we were facing when teaching 
grammar. At the meeting, I realized the importance of teacher learning communities as an 
integral part of improving students' learning. Teacher partnership is essential to making this 
possible. This project recognizes the importance of those partnerships by acknowledging the 
contributions to the school and student success. 

O’Bryand and Hegelheimer (2007), mentioned the ability of podcasting to transform 
instruction. The authors stated that even though there is limited use for podcasts, due to the 
recorded oral lectures and online format, the impact on students' language is endless 
(O’Bryand & Hegelheimer, 2007). For this project, I use podcasts to teach grammar to ELL 
students. 

This project offers an opportunity for ELL students to learn grammar with reliable 
activities and resources that experts have created to facilitate the learning of grammar. The 
series of podcasts include 4 podcast episodes, with a variety of resources, and activities to 
integrate grammar into listening strategies for ELLs. The podcasts also include online best 
practices for grammar teaching in the upper grades, with a focus on English Language 
Learners’ classrooms and the theories that support this population. 

To make this possible, I have researched, read, and applied articles related to 
teaching English grammar. The research has provided guidelines for the design of a podcast 
and as evidence to support teaching with this method. The focus of the research relies on the 


idea that it is possible to enhance learners’ performance through listening activities with the 


positive impact of avoiding frustration through the implementation of interactive listening 
strategies in the ELL classroom. 

The TESOL International Association (2018) recognized that there are six principles 
when teaching English learners and collaborative practices are key when using the best 
teaching practices. To become an exemplary teacher, collaboration within a community is 
key to contributing to school and student success. 

This project is useful for English Language Learners, as O’Bryand and Hegelheimer 
(2007) suggested, both teachers and students will benefit from these podcast episodes. As 
students take advantage of the podcast they are exposed to a variety of strategies and best 
practices that will help them acquire the grammatical skills they need in a safe environment 
where they will be encouraged to show their competence in the target language. This is 
important to me because 
allows me to interact with different communities of educators, and share ideas, strategies, 
and practices that I have acquired throughout my career and graduate education. 

As a future ESL educator, I have found several strategies that will support me in 
teaching English grammar to my future students in an engaging way. Though I have had 
over thirteen years of teaching experience in English as a second language and three years of 
teaching Spanish, I know that I have to also be equipped to teach ESL students. 

One of the goals I have set for my ESL learners is to be able to use the content they 
learn in English grammar through Podcasts inside the classroom and when faced with real- 


life speaking and writing situations. 


Chapter 2: Literature Review 


Over the past five decades, education has changed significantly, and the way many 
teachers were taught differs from the way we currently deliver our teaching; technology has 
become a vital lens through which we experience our world and teachers must adapt 
ourselves to new teaching methodologies while also being able to compile resources that are 
aligned to the standards which are key for student and teacher success. As students become 
more mobile than ever, it has motivated and challenged educators to integrate digital 
resources as part of the learning process. Coutinho (2009) mentioned that mobile 
technologies are rapidly increasing, and learners are directors and protagonists of their 
learning. Likewise, as Sheinggold and Hadley (1990) mentioned in their study three decades 
ago, educators should integrate digital resources and computers into the classroom as part of 
daily instruction, offering students a variety of collaborative and drill-and-practice activities 
that are engaging for the new learning era (Sheinggold & Hadley, 1990). 

Muir-Herzing (2004) compared traditional vs. constructivist learning, suggesting that 
educators should be aware of technology as part of the new instruction methodology, 
equipping both teacher and students as well as facilitating knowledge in and out of the 
classroom. Therefore, the implementation of computer-based activities empowers educators 
to work toward living classrooms where students’ needs are being met, and learning is 
purposeful (Kevin & Mantei, 2010). 

In this chapter, I explore the use of podcasts for educational purposes and how they 


can be used to teach grammar to English language learners (ELL). I first provide a 


description of Information and Communication Technologies (ICT) and Web 2.0 tools and 
explore some research studies that have proven the advantages of using these tools to 
promote ELL learning. I then provide the definitions of podcast pedagogy theories and 
discuss the significant benefits of using podcasts to teach grammar to ELL students. Also, I 
cover various theories and case studies that support the thought that podcasts can 
potentialize learning opportunities in and out of the classroom, foster active lines of 
communication and allow learners to be the protagonist of their learning. Finally, I examine 
the challenges educators face when integrating technology into their daily instructional 


curriculum. 


ICT and Web 2.0 Tools 

Educators are challenged to modernize and restructure teaching practices to include 
more suitable and personalized content, considering information and communication 
technologies as part of the classroom context (Kevin & Mantei, 2010). The use of digital 
tools in classrooms has not only revolutionized teaching methods but has also significantly 
improved student motivation (Crystal, 1997). English as a second language educators has 
utilized ICT in their teaching as it provides materials that make the lesson more interesting, 
engaging, motivating, enjoyable, and diverse (Mumtaz, 2000). Leu et al. (2004) highlighted 
the inclusion of ICTs including Weblogs, video, and web editors, World Wide Web 
browsers, CD-ROOMS, and many more digital tools that can be used to enhance lessons and 
provide opportunities where students can easily access their learning and practice the target 
language. Aduwa et al. (2005) mentioned that ICT can provide a higher interactive potential 


for users to develop their intellectual and creative abilities. Aduwa et al. (2005) also 


mentioned that ICT allows people to apply their existing knowledge and create new 
knowledge, boosting their language achievement. Gilakjani (2017) advocated that 
technology helps learners learn based on their interests, satisfying visual and auditory 
senses, penetrating all aspects of daily life, and enriching their participation within their 
communities. Likewise, Ahmadi and Reza (2018) explained the role technology plays in 
English language learners’ early exposure. Ahmadi and Reza (2018) also mentioned that the 
use of technology and digital resources in academic fields could foster the development of 
collaborative work and improve communication skills while academic content is being 
covered. 

ICT could help ELL students develop language and cognitive skills, as well as 
develop familiarity with Web 2.0 tools that facilitate and smooth the integration of digital 
platforms such as websites, social media, digital dictionaries, Wikis, and many more, 
making language learning authentic and enjoyable (Webb & Cox, 2004). As Halim et al. 
(2019) suggested, ELL learners could benefit from incorporating technology and using Web 
2.0 tools in their learning experience as they promote interaction and encourage students to 
participate and construct knowledge while practicing writing and reading skills; all of these 
elements contribute to both school and student success (Halim et al., 2019). 

Many academic studies have demonstrated how beneficial it is to incorporate ICT 
and Web 2.0 tools in the ELL classroom. Lopez (2010) acknowledged the remarkable and 
positive experience learners had in an informal online learning journey like her. Results 
demonstrated significant linguistic skill growth in a non-traditional learning context. 

Learners were more engaged and aware of their learning growth as well as 


demonstrated growth in their target language proficiency, allowing them to experience 


learning in real-life situations and promoting quality learning environments (Lopez, 2010). 
This finding is relevant, considering how students learn and interact in school activities, 
either because of fear or lack of understanding. 

Lopez (2010) further analyzed the benefits of using interactive whiteboard (IWB) 
technology and its implications for the development of elementary and upper-grade writing 
skills. The study demonstrated that [WB fosters collaboration and stimulates learning 
language. In addition, learners appreciated the easy access and convenience of this 
methodology because it boosted their learning energy level and gave them the chance to 
explore different content from any location. As described by Neyland (2011), digital 
learning shifts the focus to the learner and allows interaction and learning in a safe 
community. 

Further benefits of incorporating mobile technologies in the ELL classroom were 
found in the study conducted by Cutter (2015) that examined the impact on learners who 
interacted and collaborated with iTouch devices. The results showed an increase in their 
levels of interaction and collaboration with their classmates, and they were able to complete 
interactive tasks that promoted language learning and took into account all learner's needs. 

Başal and Aytan (2014) mentioned that the incorporation of ICT and Web 2.0 might 
be even more beneficial for students learning a second language as they can become creators 
of their learning rather than passive receptors, transforming the role of students in education. 
The rapid development of ICT and Web 2.0 has created new ways for teachers to 
communicate with learners giving them control of their learning. 

As a result of these useful technology tools, the term “podcast” started gaining 


popularity among the teacher's community. Therefore, it is essential to understand the 


definition of the podcast in education and discuss the significant benefits the use of podcasts 


to teach grammar can offer to both ELL students and teachers (Campbell, 2005). 


Podcasts in Education 

Podcasts are one of the many tools available with Web 2.0. Nwosu et al. (2017) 
characterized educational podcasts as a series of digital audio recordings that can be 
downloaded through the web or any type of online source where learners can interact and 
engage in a dynamic and safe environment led by a teacher or professional. Podcasts can be 
auxiliary materials in the forms of digital audio and video recordings uploaded on Web 2.0, 
and also recognize that the audience may prefer to listen while multitasking (Lafferty & 
Walch, 2006). 

Rajic (2013) defined podcasts as audio or visual content delivered over the web with 
a free subscription and suggested that podcasts reinforced and facilitated the development of 
learners! language skills, providing recorded materials that allow students to listen to the 
lectures they were unable to attend or to listen again to reinforce learning. Rajic (2013) also 
mentioned that podcasts enable collaborative work, foster creativity, and can be used as 
supplementary learning material to assist student achievement. Black (2009) created 
awareness of 21st-century skills that include not only basic print literacy, visual information, 
and mathematical knowledge but technological computer skills to improve the learning 
environment and development within their community. 

O'Bryand and Hegelheimer (2007), mentioned the ability of podcasting to transform 


instruction, stating that even though there is limited use for podcasts, due to the recorded 


10 


oral lectures and online format, the impact on students' language is endless (O'Bryand & 
Hegelheimer, 2007). According to O'Bryan and Hegelheimer (2007), podcasting allows 
educators to expand learning to different contexts in and out of the classroom, and they 
believe that podcasting is not just a rich source of input but also a tool that can be used to 
transform instruction. O'Bryan and Hegelheimer (2007) further explained that podcasting in 
education offers flexibility in time, low-cost production, and convenience for both creator 
and receptor. 
Likewise, O'Bryan and Hegelheimer (2007) suggested that podcasts enhance students' 
language skills and improve their language proficiency, helping students overcome anxiety, 
fear of failure, and low motivation since they can learn and prepare on their own time and at 
pace; therefore, the podcast has a positive influence in learners' confidence and motivation. 

Podcasts have the potential to enhance learning skills and are a fresh teaching 
method when compared with the traditional education system (Panagiotidis, 2021). 
According to Panagiotidis (2021), podcasts facilitate collaboration and critical skills, reduce 
stress, promote autonomy, allow teachers to differentiate, design content based on learning 
strategies, and facilitate multitasking in a new way. Additionally, slower and distant learners 
also benefit from podcasts since they can work at their own pace and time, and podcasts can 
also lead to more prepared teachers which can thus, have a positive learning impact on 
teachers and learners (Panagiotidis, 2021). 

Similarly, podcasts offer an opportunity for ELL students to learn language skills 
with reliable activities and resources that experts have created to facilitate learning while at 
the same time encouraging teachers to provide reflective and meaningful learning 


experiences (Ashton & Brookes, 2011). 
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As noted above, this research relies on the idea that it is possible to enhance learners' 
performance through listening activities via podcasts with the positive impact of avoiding 
frustration in the ELL classroom (Evans, 2008). The use of podcasts has allowed the learner 
to continue learning while traveling or multitasking, demonstrating an increase in learners’ 


motivation and development of language skills (Evans, 2008). 


Case Studies and Podcasts 

The success of using podcasts as a learning tool has been demonstrated in several 
research studies. Khechine et al. (2013) conducted a case study analyzing the advantages of 
utilizing podcasting in a writing course at a university in Canada. The writing module 
designed in the WebCT platform had as its principal purpose the goal of teaching students to 
write academic paragraphs, and it involves the use of personalized audio recording, online 
discussions on the platform, and digital exercises (Khechine et al., 2013). Additionally, 
students had the opportunity to participate in personal sessions with the instructors and 
interact with them in real-time (Khechine et al., 2013). The case study gathered sufficient 
data stating that students who were registered in the writing course showed significant 
growth in their writing skills as compared to those who were registered in regular 
classrooms where technology was not being used (Khechine et al., 2013). In addition, during 
the writing module, which used podcasts as a learning tool, the students demonstrated a 
noticeable level of engagement during the 12 weeks of the course (Khechine et al., 2013). 


According to Khechine et al. (2013), podcasts promoted a positive learning environment due 
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to the flexibility and the ability to give learners more personalized content provided by the 
instructor in a non-sedentary position. 

Another relevant finding by Khechine et al. (2013) indicated that the implementation 
of podcasts fostered positive learning behaviors; this was indicated in an open-ended 
questions survey applied at the end of the course, where students evaluated the course. The 
survey showed that there were learners who avoided in-person sessions; however, those 
students' interaction on digital platforms was positive (Khechine et al., 2013). The outcome 
of this case study demonstrated the advantages of the use of podcasts as a learning tool and 
showed a combination of digital learning activities and personal sessions improved learners! 
language development skills (Khechine et al., 2013). 

In another case study, Carvalho and Aguiar (2009) analyzed the success of podcasts 
as learning tools in a distance learning course composed of 82 higher education college 
students in Portugal. Students interacted and previewed the content and concepts and 
participated collaboratively in meaningful and enhancing projects (Carvalho & Aguiar, 
2009). After class, students were asked to upload their assignments to an online platform 
where educators provided support and prompt feedback (Carvalho & Aguiar, 2009). The 
study concluded that students increased their language skills to a significant level and the 
students also manifested a preference for podcasts as a reliable learning tool that allowed 
them to multitask and learn from different places on their terms (Carvalho & Aguiar, 2009). 

More evidence of the benefits of implementing podcasts as learning tools was found 
in a study conducted by Li (2010) based at an ELL secondary school in Hong Kong. The 
study compared the perception of six students toward podcasts with an experimental group 


that was randomly selected to investigate their attitude toward podcasts (Li, 2010). These 
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students were from different language learning backgrounds (Li, 2010). During the first 
week, the control group, formed by three students, was selected and another group of three 
students participated by listening to online audio recordings before class (Li, 2010). During 
class, the six students were able to work collaboratively, which led to meaningful learning 
experiences for both groups of students (Li, 2010). The findings of this case study 
demonstrated that podcasts were welcomed by the students, and this improved their 
academic results and motivation in the classroom (Li, 2010). Students took advantage of the 
podcasts, and this showed that students should be exposed to a variety of strategies and best 
practices to help them acquire the linguistic skills they need in a safe environment where 


they will be encouraged to show their competence in the target language (Li, 2010). 


Challenges 

The benefits of using audio and video podcasts as a learning tool in ELL classrooms 
have been demonstrated (McGarr, 2009). Podcasts provide needed instruction, allowing the 
listener to multitask and problem solve. Additionally, this tool is in high demand; thus, it is 
recommended that users consider the impact on learning performance and possible 
challenges that may arise while using this digital tool. As technology becomes vital to the 
work of educators and students, some students struggle to get access to internet sources, 
creating attendance and learning concerns. Kay (2012) suggested that educators can rely on 
database servers offered by the school to facilitate language learning. But students are more 
mobile than ever, and educators can take advantage of this as students can access content 
through their mobile phones, flash drives, laptops, iPads, etc. As well as audio and video 


files, students who have challenges accessing technology outside of school should have an 
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alternative to receive the same quality learning as the rest of the students; this can include 
the use of email attachments, burning DVDs, and hard drive copies, which are some optional 
resources that can be used without incurring extra fees (Kay, 2012). 

Another possible challenge arising when trying to implement podcasts is the fact that 
students may lack the proper digital skills to interact with the technology at home. Smith et 
al. (2009) mentioned that parent involvement is key to making the process smooth and 
sustainable for teachers and students; this includes knowing how to navigate the web, 
knowledge of Microsoft Word, Excell, etc.; teachers must equip students and parents with 
strategies and instruct them in the use of online collaborative tools to be used at home. 

Sometimes educators are hesitant to use technology because of misinformation, 
concerns that it will be time-consuming, little knowledge of basic skills, and overall, the 
paradigm of students using their mobile devices for learning purposes. Cebeci and Tekdal 
(2006) illustrated a common challenge related to educators’ perceptions about using 
technology for educational purposes. As Cebeci and Tekdal (2006) highlighted, "Podcasts 
have a great potential for more social learning environments making education student- 
centered" (p. 14). Podcasting has a great potential for a more humanistic and social learning 
environment. Additionally, the use of podcasts requires educators to dedicate personal time 
to acquire skills to perform and develop an adequate level of technological knowledge that 


permits a successful implementation of the podcasts in the classroom (Smith et al., 2009). 
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Conclusion 


Teaching language skills in the classroom is already difficult and demanding but 
teaching remotely has increased its complexity. As educators, it is important to make 
learning meaningful and reliable, to ensure students feel challenged and able to apply what 
they have learned daily. Educators need to acknowledge the importance of implementing 
technology in the ELL classroom as an agent that promotes language learning, maximizes 
learning opportunities in and out of the classroom, and fosters active lines of communication 
that encourage learners to learn in their rhythm. Podcasts are effective learning tools that 
benefit students by helping them develop communication, peer relationship, and technology 
skills while also allowing learners to progress in their language learning. These findings are 
supported by authors who have used podcasts as learning tools; this research has provided 
pertinent evidence that podcasts are highly effective learning tools. The use of podcasts as 
learning tools are beneficial to students as they facilitate distance and in-person learning. In 
addition to these benefits, learners experience ideal learning environments where their needs 
are being met while challenging and equipping educators with the proper resources to adapt 


their daily instructions to make them more accessible for ELL students. 


Chapter Three: Project Design 


In this chapter, I explain the idea of creating a series of podcasts that can be used to 
teach grammar to English Language Learners (ELL) as an alternate resource to contribute to 
their academic success. The series of podcasts will support educators in incorporating digital 
resources to teach their lessons, offering a variety of digital activities for ELLs by using the 
Information and Communication Technologies ICT and Web 2.0 tools to combine 
technology and language content learning. Educators would not just deliver a lesson, but 
they could also make language learning enjoyable and authentic. ELL learners could benefit 
from incorporating technology and using Web 2.0 tools in their learning experience as they 
promote interaction and encourage their participation to construct knowledge while 
practicing writing and reading skills, contributing to the school and student success (Halim 
et al., 2019). In other words, as educators, it is essential to incorporate technology when 
creating both suitable and personalized academic content and language for all ELL students. 

The ICT and Web 2.0 tools have revolutionized teaching methods significantly and 
enhanced students’ motivation (Crystal, 1997). Therefore, educators need to acknowledge 
the importance of implementing technology in the ELL classroom as an agent that promotes 
and maximizes learning opportunities in and out of the school, fostering active lines of 
communication that encourage learners to learn under their rhythm. The ICT and Web 2.0 
tools facilitate distant and in-person learners in the opportunity and ideal learning 
environment, equipping them with proper resources and making learning enjoyable. 

The ICT and Web 2.0 tools allow educators to provide materials that make the lesson 


more interesting, engaging, motivating, enjoyable, and diverse (Mumtaz, 2000). For this 
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reason, incorporating technology into the classroom improved student motivation (Crystal, 
1997). Rajic (2013) also mentioned that podcasts enable collaborative work, foster 
creativity, and can be used as supplementary learning material to assist student achievement. 
Hanrahan (1998) noted that students’ motivation could reinforce positive learning behavior 
and promote learning success. Filcher and Miller (2000) highlighted that students’ 
motivation needs to be prioritized in scenarios such as in-person or online education using 
ICT and Web 2.0 tools. For this reason, as educators, we want to support our students 
engagingly, making learning meaningful and reliable to ensure students feel motivated, 
challenged, and able to apply what they have learned daily. 

The finished product of this project is a series of podcasts that can be used to teach 
grammar to English Language Learners. Podcasts are one of the many tools available with 
Web 2.0. Nwosu et al. (2017) characterized educational podcasts as a series of digital audio 
recordings that can be downloaded through the web or any online source where learners can 
interact and engage in a dynamic and safe environment led by a teacher or professional. 

Podcasts can be auxiliary materials in digital audio and video recordings uploaded on 
Web 2.0 and also recognize that the audience may prefer to listen while multitasking 
(Lafferty & Walch, 2006). Therefore, podcasts require educators to dedicate personal time to 
acquire skills to perform and develop an adequate level of technological knowledge that 
permits a successful implementation of the podcasts in the classroom (Smith et al., 2009). In 
addition, as O’Bryand and Hegelheimer (2007) suggested, both teachers and students will 
benefit from these podcast series, enriching vocabulary and reviewing past lessons while 
acquiring the grammatical skills they need in a safe environment where they will be 


encouraged to show their competence in the target language. 
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Ultimately, the series of podcast episodes include a lesson plan outline using ICT and 
Web 2.0 tools that will work as a guide for educators to refer to for future lesson plans. This 
lesson plan also provides various resources and activities to integrate grammar into listening 
strategies, including online best practices for grammar teaching in the upper grades, focusing 
on English Language Learners’ classrooms and the theories that support this population. 
Also, footnotes are applied for effective communication keeping the audience knowing what 
is being covered in the episode. Additionally, creating lesson plans using ICT and Web 2.0 
tools in academic fields could foster the development of collaborative work and improve 
communication skills (orally, written, non-verbal, and active listening). At the same time, 
educational content is being covered (Ahmadi & Reza, 2018). Furthermore, the series of 
podcasts will enrich the audiences’ communication skills while equipping them with the 


proper resources to enjoy learning grammar in a second language. 


Chapter Four: Final Project- Podcasts Episodes 


The current project is an educational series of podcast episodes that can be used to 
teach grammar to ELL students. Thus, for this project, I will focus on various resources and 
activities to integrate grammar into listening strategies, including online best practices for 
grammar teaching in the upper grades, focusing on English Language Learners' classrooms. 
Additionally, it is essential to highlight that the study developed by Li (2013) takes a 
significant role in this project because some of the online best practices for grammar 
teaching have been adapted to make them more engaging and easier to understand for 
educators and students. 

The podcast's name is Learn With Me Podcast (Figure 4.1), and the web address is 


https://learnwithmepodcast.podbean.com/. 


Q 


Home Subscribe Profile 


Learn With Me Podcast 


Teaching grammar to English Language Learners. 
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Figure 4.1: Home Page 


Table 1. Podcast Information Guide 


Included: Free download Audio: Yes 
Transcripts: Yes 
Exercises: No 


The podcast home page displays ways to subscribe for more episodes, footnotes for 
effective communication keeping the audience knowing what is being covered, and a link to 
a lesson plan outline using ICT and Web 2.0 tools that will work as a guide for educators to 
refer to for future lesson plans. The first episode of podcasts called "Grammar From the 
Grapevine” (Figure 4.2), provides support to educators in incorporating digital resources to 


teach their lessons, offering a variety of digital websites for ELLs by using ICT and Web 2.0 


Tools as a means of combining technology and language content learning. 


Home Subscribe Profile 


go 5 minutes ago 


Best Practices for Grammar from the 
Grammar Teaching Grapevine 


of Learn with Me po > e of Learn with Me podcast, we 
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Figure 4.2 Grammar From the Grapevine 

In the second episode, called “Best Practices for Grammar Teaching” (Figure 
4.3), the audience will find some of the online best practices for grammar teaching that have 
been adapted to make them more engaging and easier to understand for educators and 
students. Comprehensible materials, collaborative work, real-world experiences, and an 
exciting and positive learning environment are the best practices for grammar teaching 
covered in this podcast. These practices will work as a supportive learning environment 
where educators can potentialize, encourage collaboration, and relate students to real-life 


experiences. 


Q Create your podcast for free | {WBBiaw 


Home Subscribe Profile Q 


Best Practices for Grammar from the 
Grammar Teaching Grapevine 


sode of Learn with Me pc we In this episode of Learn with Me podcast, we 
hat me best pr: dis a] p ducators in 


an adapt to teach gre incorporating digi rces to their. 


Figure 4.3: Best Practices for Grammar Teaching 
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In the third episode, called “Your Grammar Toolbox” (Figure 4.4), the audience 
will find a list of online resources to use for their lesson plans and make learning enjoyable 


and engaging. These websites have proven to be a life-changer game in the classroom 


environment. 


Q Create your podcast for free | |) ollew 


Subscribe Profile 


Q 


JENNIFER URBINA 
PRESENT 


JENNFER URBINA JENNFER URBINA 
PRESENT PRESENT 


sN WITH Me sN WITH Me gN WITH Me 


5min 


From The Voice Of Your Grammar Best Practices for 
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Figure 4.4: Your Grammar Toolbox 
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The fourth episode, called “From the Voice of a Teacher” (Figure 4.5), discusses a 


reflection on the benefits of podcasting in the classroom. 
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Figure 4.5: From the Voice of a Teacher 


This document is the "Lesson Plan Outline" (Figure 4.6). This lesson plan outline 
will guide educators to refer to future lesson plans. Moreover, this lesson plan will include 
some of the ICT and Web 2.0 tools that can be used in the classroom and effectively with 
ELLs. The link address for the lesson plan outline is 


https://docs.google.com/document/d/1Z3vuCEGkdJg89_tIKgi8CHIoljcETNGwTP36 


fmJAAcE/edit# 


24 


Figure 4.4: Lesson Plan Outline 


Planning Commentary 

Daniel Morgan Intermediate School is an urban school with more than two hundred 
students learning both English and Spanish. Students from 5th through 9th grade participate 
in a Dual Language Immersion Program. In this program, children get the opportunity to learn 
another language early on by receiving 50% of instruction delivered in Spanish and 50% 
delivered in English. Students enrolled in the program are being taught Social Studies, 
Science, and Language Arts in English and Maths and Language Arts in Spanish. The sixth- 
grade class is multicultural; 6 students are Mexican, 2 Nicaraguan, 6 USA, 1 Salvadorian, and 
3 Guatemalan. This class consists of 18 students. Of the 18 students, 1 receives Special 
Education Services for autism. 11 students, including the one who receives Special Education 
support, receive English Language Learner support. This lesson plan covers the topic of 
Culture, making connections between three out of the four domains of language. It is described 
that students will read and listen to a book. They will turn and talk with their partner to answer 
questions about how their friends' families are different. Chamot and O'Malley (1994) 
mentioned that asking questions for clarifications is particularly critical for ESL students 
because they need to exercise this skill in their grade-level classrooms. Students will be 


producing English in this lesson. They will know that Culture is used and shared at home and 
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school. Students will explore different life experiences that influence writing. Students will 


recognize and describe how people within their community, state, and nation are similar and 


different. 
Lesson Plan 
Soy. Central Focus: The Student will identify, recognize and describe how 
Subject: f . : ae 
people in their community, state, and country are similar and 
Cultures/Technology 
different. 
Essential Standard/Common Core 
Objective: Identity, recognize, and Date submitted: Date taht 


the community. 


describe cultural differences within 


Daily Lesson Objective: Today, I will identify, recognize, and describe cultural differences within my 


community. 

21* Century Skills: Students will 

collaborate, use communication Academic Language Demand (Language Function and Vocabulary): 
skills, and use technology to describe | students will need to know about their family, origin, traditions, 
cultural differences within the language, family structure, and compare and contrast. 

community. 


Prior Knowledge: Story elements (Character, plot, conflict) 


Activity Description of Activities and Setting Time 
First, 7 
identify races in the classroom. Start the lesson with this video of BrainPop Jr min. 
Celebrations around the world? Ask students about the importance of 
knowing their nationality, language, food, family, homes, clothing, and 
1. Focus and location of the native home. Show students a box of crayons. Ask students how 
Review each of the crayons is the same and different. Have students turn and talk about 


the differences and similarities in the crayons. Tell them that today they will be 
identifying, recognizing, and describing cultural differences within their 
community. Go over their answers and share the objective for today. 
Introduced video of How people celebrate their holidays around the world? 


2. Statement of 
Objective 


Today I will identify, recognize, and describe cultural differences within my 


community. min. 
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for Student 

After hearing their answers and reviewing prior knowledge, gather students at 5 
3. Teacher Input the carpet and read the book. Before reading, ask students to be aware of the min. 
*Focus on student | problem or conflict in this book before reading. Define the words tradition, 
engagement and diversity, and Culture using Quizlet to make connections. Students will use 
application of vocabulary to identify, recognize, and describe cultural differences within their 
language community. Have them repeat the vocabulary after you and allow them to use 
(academic/new) them in sentences. 

Read the book as a class, The Crayon Box That Talked 9 

Tell students that sometimes we don't get along because we are unique, we min. 


have our own opinion or ways of doing something, and we all have our color 
of crayons. For example, the "Pifer" color has activities that make them 
unique; they have their color. Ask students what does that family do that 
makes them different? Different holidays, food, clothes, and traditions. 
Brainstorm with students what types of celebrations they may have within their 
families. Tell them they will choose a specific celebration that makes their 
family unique. 


4. Guided Practice 


After practicing identifying, recognizing, and describing family traditions, min. 
diversity, and Culture, students will have the opportunity to practice their 
knowledge. Provide sentence frames to guide them to answer questions about 
5. Independent the following statement: "My favorite family tradition is” hand out students a 
Practice worksheet with the information, “My favorite family tradition is”. Students 
can draw a picture to represent their tradition. The teacher will hang the 
Student's work. The class will reflect on the differences in each family's 
traditions using a Venn diagram. Have students in pairs and walk around to 
recognize their peers’ traditions, Culture, and diversity. 


6. Assessment At the literacy center- Students will read a book about family traditions and complete a 
Methods of Venn diagram comparing their family with the one presented to them. They identify, 

all recognize, and describe their family tradition, diversity, and Culture to their own 
objectives/skills: family. They can record their answers using Flipgrid or SEESAW. 


Teacher will ask students to sit in a circle around the carpet and play the hot 
paper ball. Students will have the opportunity to respond to the question 
written on the paper. What is a family? Give examples of traditions? Why is it 
important to know how to identify, recognize and describe traditions, diversity, 
and Culture in real life? Do you use Culture everyday? Keep a paper with you 
so you can write the students name and know who needs tier 3 instructions 
(Small group instruction) for the next lesson. 

Using their ipads play a Kahoot to check which celebration is common 
between the second grade students. 


7. Closure 


8. Assessment Using the students' worksheet from the previous activity, responses from the hot paper 
Results of ball and walking around notes... decide which students need more intervention 

all identifying, recognizing, and describing traditions, diversity, and Culture. 
objectives/skills: 
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Targeted Students 
Modifications/Accommodations 
Differentiated instruction: Below grade 
level students they will be accompanied 
by a partner and answer the questions 
about their family tradition. In grade 
level students will complete a Venn 
diagram comparing their family with 
one of their friends. Advanced students 
will be encouraged to create their own 
Venn diagram researching a family 
tradition from another country and 
finding the differences and similarities 
to their own family. 


Student/Small Group Modifications/Accommodations 

Go over the lesson and this time identify if students understood the 
vocabulary and objective for this lesson. Ask them questions about 
families, how are they alike? How are they different? What do they 
eat? What do they do? 

Create a Venn diagram with them and step by step, have them 
identify, recognize and describe the similarities and differences of 
Culture, diversity in families. 


Materials/Technology: Vocabulary cards, pencils, crayons, crayon statements, book of The Crayon Box That 
Talked. Celebrations around the world? Quizlet ePals using emails to communicate with friends in other 


countries. 


Reflection on lesson: I think that this lesson and the protected time is doable if the class is small. Teachers 
need to be aware of the background of their students so she/he can be prepared to support students if needed. 
Next Steps: Teacher and students can plan on writing letters to students from other cultures throughout the 


platform of Pals. 


Chapter 5: Conclusions 


English grammar can be intimidating for both students and teachers. English 
Language teachers encountered difficulties integrating technology to teach grammar. 
Language learners must feel excited, engaged, and comfortable practicing and applying their 
new language. The responsibility of making a welcoming environment that allows ELLs to 
grow relies on their educators. 

I experience that the significant challenges English Language teachers encounter are 
insufficient resources and the inability to compile and align them to the standards. As a 
result, they spend considerable time searching for and adapting materials for the classroom. 
To make this process easier for teachers, I have created a series of podcast episodes that can 
be used to teach grammar to English Language Learners. As our world becomes busier and 
more digital, I believe this project is essential because it provides needed instruction and 
allows the listener to multitask. 

This project is helpful for teachers and students as they learn English grammar 
through Podcasts inside the classroom and when faced with real-life speaking and writing 
situations. As students take advantage of the podcast episodes, they are exposed to various 
strategies and best practices that will help them acquire the grammatical skills they need in a 
safe environment where they will be encouraged to show their competence in the target 
language. For instance, educators can refer to this project for future lesson plans or review 


for a test. 
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Throughout this process, I have had the chance to become more familiar with 
creating, structuring, producing, and editing a podcast episode. Although this has been an 
enjoyable project, it requires time to get the script, record, and edit an episode. Learning and 
understanding the steps of creating content for podcasting has been very challenging. Now 
that I am more confident with the use of this platform, I can say that its use is powerful and 
can impact students' life significantly. I can use my voice to affect education positively. 

I hope this project can help educators feel more comfortable integrating technology 
as part of their lessons contributing to the school and student success. Some educators feel 
stressed at the thought of using technology in their classrooms. They feel defeated by the 
curriculum they need to teach, learn new teaching strategies and adapt to a new teaching 
methodology can be challenging for any teacher. The thought of including technology and 
teaching grammar can be overwhelming. 

This series of podcast episodes could be used to ease this tension. Hopefully, with 
determination and use, the resources and best practices suggested in the episodes will 
become familiar to educators, and they will no longer be resistant to integrating online 
resources to teach their lessons. I desire that they will embrace technology and expertly and 
purposely create their lesson plans. 

For this series of podcast episodes to be a continued success, it will be needed to be 
adapted by educators according to their curriculum and content. These adaptations can be 
fully or minimal, following the example given. However, depending on the amount of 
content will be the duration of each episode. I also believe that ELL department school and 
district-wide will be more successful if the use of podcasting was used as an example for 


future professional development, webinars, or remotely teaching. This will ensure that all 
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educators are aware of the podcast platform and have basic knowledge and understanding of 
integrating technology in their lessons. Teachers who go through this training will be more 
likely to adapt and embrace their new ELLs in the class. The creation of this podcast 
platform, as well as the regular update, will allow the ELL department to remain the school's 
authority on the topic. Mainly, educators will have full access to the platform and material. 
Lastly, when properly maintained and utilized, this podcast platform will create a stronger 


and more up-to-date school community. 
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